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Nature's Plenty
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Unit Frame <1922 . ]
Themes / Concepts / Ideas Process/Strategies Learning Outcome

* Nature needs 1o be protected for the| = Interprets and analyses pictures, The learners will be able to:

survival of mankind. e P P
v Condiicts debslis aiid disciasicns. * analyse and interpret pictures,
¢ Bxploringratireand developtrgafeeling * read and analyse stories and poems,
L g ‘e gafeeling ’ e A 4 - ; _ _
of oneness with it can influence our ¥ B ijs, comprehendsand analyses short| ., improve upon their reading and find
thoughts and actions. storiesand poems. specific information,
= Prepares descriptions of places/people. | * guess the meaning of words making use

* Earth is not a dwelling place of humans ) i o of the context,

alone. Every being has the right to liveon | * Engages in dictionary activities toenrich [ 00 description of a place/
L vocabulary.
b ¢ prerson

= Writes letters/slogans, * wrile slogans,

* Poems incorporate different stylistic / " _ b
devices. o Tl visatons * organise the basic elements of a letter and

- CPhares Urs,
P o write one of their own,

* Language game is an entertaining tool to * Involves in different l.lnl.;u.l}'_t' and| ¢ pealize the use of prepositions, adpectives,

develop language skills and vocabulary, vocabulary activities, relative pronouns and the grammatical
p ok o 4 ; d structure ‘Twish'.
; * Prepares a script of the story an .

* Dramatizing a story provides enough t|r1l!l‘l..lliifl"iil P i ¢ identify the use of ditferent poctic devices
scope ""'_ developing language suitable for e analyse communicative aspects of the
appropriate situations. *  Uses various reading aclivities 1o ensure language.

reading comprehension o "
* The spelling, pronunciation, morphology * develop  good articulation  and

i1 ¢ Make . : = nAge pronunciation skills
and syntax of the language are governed akes use of worksheets for language
by certain rules. practice and constructing discourses. * prepareascnptand enact it

’ ¢ solveacrossword pussle.
* Prepares a class magazine P

Thoughts and feelings can be effectively * reahize the use of idioms In sentences.
expressed through discourses, e Uses ICT resources.

A
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Teaching Children to Love Nature

Children should discover the beauty of nature and leam to explore it,
instead of becoming addicts of TV, computers, and electronic ga dgets.
The dwindling patches of greenery around them deprive them of the
opportunity to connect with nature. Being with Nature helps children
todevelop an awareness and cuniosity about things around them, while
at the same time 1t increases their attention span and ability to leam.
Chuldren must be told about the need to love and conserve nature as it
helps them to become responsible citizens and better custodians of
the Earth.

The Unut is intended to instil in leamers a love for nature and develop
in them a mindser to explore and conserve it. The leamers will get
acquainted with different words related to nature. They will also learn
how to descnbe people und places.

The unut opens with a titular picture and a quotation by Albert Einstein.
The newspaper clipping ‘Nature's Daughter'is an entry text to the unit.
It introduces the leamers to Suryamani- a nature activist, and also
sensmizes the learners about the need to live in harmony with nature.
The short story ‘How Far is the River?’ by Ruskin Bond describes the
adventurous journey of a young boy, who goes in search of a river.
The poem 'The Echoing Green’ by William Blake describes the
expression of happiness and mirth experienced by the young and the
old on the amval of spring. The. story ‘A snake in the grass’ by
R. K. Narayan tells us about an interesting incident in a typical Indian
uillage.

L -

e ———— .

Unit Titular Picture

.
.t

< ﬁ.u ..J..._. leamers will be able to
. given.

What do you see in the picturc?

What do you feel about it

Let the learners read the quotation by
Albert Einstein. The .
them questions like:

teacher may ask

Do you agree with these words®

Can vou find any other nicaning
tor the quotanon?

Share your ideas with the learners,
generate a discussion and try 1o clicit free
responses from them,

Mecet the author
Ruskin Bond

Born in Kasauli (Himachal Pradesh) in
1934, Ruskin Bond grew up in Jamnagar
(Gujarar), Dehradun and Simla. His first
novel The Roonr on the Rosf, written when
he was seventeen, received the John
Llewellyn Rhys Memoral Prize in 1957
Since then, he has written over five
hundred short storces, essays and novels
{some included mn the collections Dugt on
the Mownitains and Classic Rusdn Bond), and
more than forty books for chaldren. He
received the Sahiya Akademi Award for
English Writing in India in 1993, the
Padma Shr in 1999, and the Della
Government's Lifetime Achievement
Award in 2012,

Let’s listen to Ruskin Bond

*] love to write on nature and animals,
though 1 have been bitten somenmes and
attacked by monkeys" He agrees that
there has been a loss i forest cover, but
savs: “Theres sull much of it left that can
be written about and needs 1o be
preserved for futare generations.”

An excerpt from an Interview
+  How do you create the characters for

interpret and expluin the picture

your storiess

hev based on ¢

cal
peaple or are they mosy :

RB: My characters are alw
real people | know
personalities. Thev are not ex
but there are umilannes Ch

«ed on
m thewr
t rephicas,
< ickens
was known to have created 2 ot of his
characters from the prople around him,
his fanuly and relatvee 1 find 2 lot of
children write stones with foreren names
and localitzes, but T would advice vou 1o
look around you and create from vour
very surroundings

Dreams make very good stones. Of
course, you tend to forpet most. Except
for the ones you have carly in the
morning just before vou wake up.

*  Who are vour favourte author -

RB: I have always liked the classies.
Charles Dickens 1s a favounte. | even ran
away from home like David Copperficld
did, only o be back the next day a< I had
run out of pocket monev! Agatha
Christe is une of my favountes, espeaally
the Hercule Potrot <enes. Do vou know
that she 15 one of the most successful
authors of all nmes? Her play “Mouse
Trap® which was first staged in 1952, 18
still running in London!

“The Hends, January 22, 2014

Warm up activity

2a- The leamers will be able to feel

- comfortable with each other,
confident and become more

focused on the language.

Getting to know each other
*  The learners may st i a arcle.
e The teacher can make a shornt
troducrory statement. ez I'm
Pooja and 1 like musc.

Bl
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E Teacher Text - vl

3 hat
e A<k the first leamne? to epeat® .
uLL SOMe

: g
yn about himselt/

the teacher has said and
more informaty
hersclf.
c.g.
e Teacher : I'mPoo
e leamer | : You're Pooj2 and ¥
music. I'm Gayath

yand 1hike music
ou hike
n and

[ love reading
You're Gayathn and you
Jove reading, I'm Geonie:
I love enchet.
This acuvary can be repeated
students
Examples of other types of
information to add:

family, hobby, food, likes, dislikes
Lead-in

Read the newspaper chipping and cliat
responscs from the learners. The
questions given in the text can be made
use of dunng the discussion.

o leamer 2 :

by all the

\sk the leamners 10 comment on the tite

L
Namre s Daughter.

you can ask the learners to Euﬁ:-F |
Froups and prepare one or gy |
additional questions. _
Suryamani was a part ..;. the 'Save e _
Forest Movement. You can ask el
learners o talk about any other simily _
3?.:::3..._._3_ ﬂ::a..n::.._:.. such a¢ the |
.A;:—J—:. AMovement and the .y.n__.akr
Bachao Andolan!
Ask the learners the foll E..m_:,r. questions
e Who led the movementz
o \What was 1t for?

The _._ﬂu_ﬂr_.....ﬂ may show one or two f—mndn
on the theme of natre. You may search
for them in YouTube. [

_w._,x?,:u._,... vou may take the leamers for
a nature walk to 2 nearby cco spot. Ad
the learners to suggest what they would
be most interested 10 viewing, After the
nature walk, vou may ask them to do the
activity given in the text book.

Possible answers to the activity on
page8

I could sec 1 could hear

I could sense

big trees

the chimping of birds

the fragrance of flowes

many types of plants

the rustling of leaves

the stlence

—

different kinds of Howers| the babbling of 2 brook

the tenderness of leaves

many birds and insects
waterfall

the roanng sound of a

the cool breeze

—

a waterfall

the trumpenng of an elephant

Now, ask the learne

1
alnlity to wnite 2 Je senption. The
sheets from them, reay throu

accordingly.

The same acuvaty shall be repeated after

and can be used 10 P T
the end of the sesson,

™ 0 wnte a small paragraph about

their expenences duning the nature walk. The teacher may
consder the actmaty as a pre-te :

the student’s progress towards

——

St to assess the learners’
teacher may collect the
gh it and assess them

caching the lesson

Narure's Pleny

The teacher may make usc of the link talk
and the questions. The learners are
cxpected to answer the question in
keeping with the experiences they had
dunng the nature walk.
Other suggested questions:
+  What can you guess from the utle
*How Far is the River?'
*  What do you understand from the
picture?
Ask the learners to have a look at the
comprehension questions and say what
they feel about the story.
The reading text may be divided into
4 different segments. The teacher may
try other variations.
Segment 1
During reading

B
- .

Q- The learners will be able to read

the story quickly and get the
main ideas and a general|
overview of the contents. |

: E i

Far is the River®' which focuses on a
place/person to the learners. Give the
learners some ume to retlect on 1t and
ask them to sketch thar impression of
the place/person on a prece of paper.
They can take up to two munutes. Let
them compare their impressions/
pictures and discuss in pairs. The teacher
may usc the sample text given below:

Sample text for reading

‘He stood in front of his house on the
hill opposite the mountan, and gazed
across the valley, dreaming of the mver.
He was about twelve years old, a sturdy
boy, with unudy black hair and shining
black cycs; he had finc fearures and a clear
brown skin, but hus hands and feet were
rough and scratched’

Vocabulary activity
4"1.::. learners will be able to
' guess and understand SL
meaning of the words by

making good use of the context. |

The teacher may ask the learners to
read the first three paragraphs of the
story ‘How Far is the River?’ silently.
The reading process given at the
beginning may be followed.
Reading activity 1
Q_ﬁ The learners will be able to,
¥ improve upon their reading and
it will help them find specific
information.
Ask the learners to find out the line in
which the following words appear

“of the fish in its waters”

“the feel of warm stones”

Now, ask the learners to wnite down the
lines in their notebooks.

The teacher may try other vaniagons of
the acuvity.

Reading activity 2

Read a short section of the story 'How

Select some of the words in the text
Give the meanings of these words in a
jumbled order on the black board. Ask
the learners to go through the text and
find out the correct meaning of the
words.

You may ask the learners to discuss

the textual questions individually, then

check the answers in pairs.

Possible answers to textual

questions on page 9

1. The mountan prevented the boy from
sceing the myer.

2. The boy had heard about the fish in
the waters of the river and about the
rocks.

3. The boy walked barcfooted as he Lked
the feel of warm stones and cool grass,

Additional questions
1. How did the boy hear about the nver?
2. What was the boy's wish?

s [{HIRALE
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3. How old was the boy?

4. How did the boy look like®

o Find out the words that desenbe the
b, the niver and the mountain from
the firsr paragraph

Now, yvou may lead the learners to

Activity 8 on page 16.

Segment 2
During reading

The teacher may ask the learners to
read paragraphs 4-9 of the story
‘How Far is the River?" ("It was eleven
o' clock...the mile from his house to
his school.’) Let the learners read it
silently.

Reading activity

i — —
UL EE -

-9 The learners will be able to
E record a dictated text in writing.

Running dictation

Display a chort section of the texe on the
classroom wall or able, Divide the
learners into pars. In cach pair, there
should be 2 Learner A and a Learner I,

Procedure: Learner A must run o the
text, read 1t and try to grasp it as much
a3 posuble,

Leamer A should dictate what he/she

remembers of the text 1o leamer B whao
should wnre it down,

Learncr A can refer 1o the text as
required 1o finish dictating the whole fext.
The pair which finshes first withour any
mustake s the wanner. .
The teacher may ry o

. it the activity using
the f .

rang sample texr,
The path 1o the aver dres
mnto the valley, then rse ang

pped sleeply

went round
mntun. It was frequently used
villagers

. the woodcutters,
dervers, by there wese

e beyond (he mountain or near

The boy passed a woodcutter and asked
him how far it was to the river. The
woodcutter was a short but powerful
man, with a ercased and weathered face,
and muscles that stood out 1n hard, ugly
lumps”

Ask the leamners to analyse the textual
questions individually, then discuss in
pairs, share and collaborate.

Possible answers to textual questions
on page 10

4. The boy's father and mother had gone
to vt thar relanves and left him on
hus own. His parents wouldn't retarn
home ull evening. By this time, he
could go and see the nver,

5. No,the woodcutter did not cncourage
the boy to go 1o the nver.

6. No, the boy is nor a good walkes. "He
had never walked further than the mile
from his house to his schonl

Additional questions

1. What food did he 1ake with him?

2. Skerch the descaprion of the path to

the mountain afrer reading the
sentence below:
“The path to the fver dropped steeply
nto the valley, then rose and went
round the Ing mountain.’

3. Who used the path frequently?

4. Were there any villages bevond the
mountam or nver®

5. Idemtify four words thar are used 1o
desenibe the woodcutrer,

The teacher may ask the learners 1o write

a briel summury of the paragraphs they
have read. Select the best of the products
from the groups for cditing,

Z.:..... you may lead the learners to
Activity 14 (a) on page 19,

Sgmem3 i
During -nwﬂ__z.n

The 1eacher may ask the learners 1o
read paragraphs 10 .14 of the story

‘How Faris the River?' ("The path was
steep... over an hour'). Let the learners
read it silently,

Reading activity
Stand in order

Ask the lcamens 10 close the textbook,
The teacher may take a part of the texe
and divide 1t into smaller sections. You
can select a group of learners for the
acuvity and let the others watch 1. Give
asccuon of the text to cach learner, Ask
them 1o stand 0 a line according 1o the
sequence in which the sections appear in
the 1ext and read i aloud.

e Divide the text they have read into
sixX sections as shown below

*  The path was steep, and the boy had
o run most of the wme

* Iowas a dirzy, wanding path, and he
shipped once or paice,

* The lull was convered with lush pgreen
ferns, the trees were wound in
creepers, and a grear wald dahlia would
suddenly rear s galden head from the
leaves and ferns,

*  He met a gl who was coming from
the opposite directinn,

*  She held a long curved knife with
which she had been comng prass

*  The banpgles <he wore made music
when she moved her hands, aned i was
as thouph the hands spoke a language
of their own,

Now, ask the learners to wate down the

answers to the textual -__._n_::::_,

individually. Then, check in pairs and
refine the answers.

Possible answers to textual ques-

tions on page 11

7. When the gl moved her hands, the
bangles she wore made music, as
though they were speaking to cach
other.

B. Sound words/Onomatopocia is the

use of words that e wanni]s
which are refesred 1o v
Ve moee cxamples of
e A hon roars,
N snake hisses,

2. No, the boy was not really thirsry. B
the cold and refreshing water that
came from the hillsade made ham feel
more thirsgs

10, The boy was sure that he had covered
half the way because he had walked
for over an hour,

Additional questions

1. Why dul the boy have to run most of
the tmer

2. Why dud

3. Draw aprciure of the hll after re
the fe np desenpaon: “The lull wa
covercd with lud preen ferne, the

¢ ship unce or mace?

trecs were woumd in oreepers, and a
preat wild dahlis win Iv rear
s palden head from the leaves and
ferns'

4. How was the path when the boy
reached the valley?
5. Deswenbe the pirl he met in the valley
6. Whar dud he ask the pirl> Whae wa
lhier reply»
. The round of a bird 1 dewenlbsed here
Identify the bird and the sound,
B. Fmind out tao words used to desenbe
walcr.
Now, you may direct the learners to
do Activity 13 (a) on page 18, and then
Activity 4 on page 14,

Segrment 4

During reading

The teacher may ask the learners 1o
read paragraphs 15-21 ("Presently
he..... white, and wonderful'). The
teacher may follow the process of
reading discussed in the previous
activitics

o I
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Possible answers to textual ques-

tons on pages 11 and 12

1Ea) He e very Kind and sympathetic,
He has the good quality of sharing
-—._:_J with others.

The teacher may gencrate a
discursion on the quality of
shaning things The learners may
be prven a chance 1o share their
caperiences and then the teacher
may ask them o wite them in
their notehooke

12 Whea the village boy left lum, hie was
very sad He was far away from his
home and the nver was not in sight
aither. So he felt very lonely and
___:.:_.:v..?_.

13 The ulence was impressive, but there
war no one around or any sign of
man’s influence. So he was a litde
fnghtencd

14, The roanng sound of the river broke
the ulence.

15, He was very happy w sce the river
which he had anly heard of. When he
raw 1t for the firat tme, hus happiness
knew no hounde In his excitement,
though he sipped and stumbled, he
still ran.

16. (a) blue, white, wonderful, cold, etc.
(h) You may elica free responses.

Additional questions

1. How dud the village boy reply o the
bay's question?

2. When did the village boy part from
him?

3. ldennfy a few words that describe the
path.

4. What dul the boy see around him as
he walked along the path?

Buggented Procens and Bolutlon
to Textual Actlvities

Activity Lon page 13

The teacher may ask the leamers 1o rea
the story once or twice. Ask each learney
to complete the graphic organiser grvey,

IRITHIIIE -

in the texthy wk, You may let the learners
bt in grovps and vefine i Let them write
an appreciation of __._.. story ina small
patagraph, using the ideas.

Activity 2on page 13

PPossible annwer

) 1 wondered whether Twap i heaven,
Activity 3on Page 14

Ask the learnets to write down their
thoughts ( fears, hopes, excitement, etc.)
on a piece of paper, Let ___E.___ form
proups, discuss and make modifications,
il necessary, Yon may select one ol the
descripuions for editing,

Pousible answer to Activity 3

1 do not know how far | have to go. The
information | received from the boy may
not be true, Why did he pive me false
mformanon? But the woodeater <aid a
three hour walk wall take me to the river]
My father and mother might have
returned. What will eell them? I'm sure
10 be beaten up tomght. It's getting dark
and 1 think 1t s better to return, How? 1
don’t know the way back hotmne,

There are no shops or even houses
nearby, What sort of a place is this? 1'm
feeling hungry. .... Ol ... No one is 1o be

seen, why 1an't someone coming along
this pathe 1 feel tired and worn out,

Activity 4 on page 14
Atk the learners 1o read the dese
and answer the questions given,

What makes Description A different
from Descnpuon 2

1,"...::_:

Ihe learner may like the fiest description,

:q_v the leamers | i
camers identify i
words, y the ._Snn:_e.ﬂ

Key

e words that describe ¢
L]

he place:

steep, dizry, windi
While water tickge

a pouny.

v At produces

|

s, '+« V'l 111, —_—

Activity 5 on page 14

g Theloarners will bo able (o write
asmall description of a place

Writing deseriptions of places

Leadain: Teis mnportant o stimulate the

learners" interest by hegmning with o few
questions,

e What are the things that the boy
might see after a few years?

Last them asin the tabile helow:

Things seen several

Things at presemt
years betore
* asteep path ¢ well tarred roads

The reacher may elicit from the students
how, by using the five senses, a
descriptive composition can be made
more vivid and impressive.

Know more |

Sensory details
Sight: colours, shapes, sizes, patterns

Sound: 1oud or soft, harmonious or
harsh, pleasant or unpleasant

Smell: sweer, pungent, pleasant or
unpleasant, aromatic or stinky

Taste: sweel, sour, batter, _.::::x.
spicy, bland

Touch (feel): hard, soft, rough,
smooth, hot, cold, dry, oily, sucky

Qualites of a good description

I. The detals should be specific,
enabling the readers o fecl or
expenence what the wrier desenbes
while appealing to the five senses of
sight, heanng, smell, taste, and

toueh

D-. ._ﬁz_. _f _.:_.. afr .....__ A ._.,_. ...3.—

telated 1o the man point

The teacher may use Worksheet 7 (o
help the learners wreite a small
de 1_:_:: al _._..- v

* Hefine o prog

L Falin one of the __.__.___:. r

Activity 6 an page 15
D s wl
slogans. |

Possible answers for 6 (a)
¢ Mant a tree, petoane lor fre
* PLnt mote trees, pet more rain
o Take care of vees andd they wall
take care of you
Ak the leamers 1o study the poster andd
0l in the boxes piven

Possible answers for 6 (h)

Tutle Lend a Helping
Hand
Mustration ¢ Suitable pictures

Slogan !
Instructon -
Message :

Notrees, o Man
1o not cut trees,
Stop deforestation,

sAvVe nature

Features
BLOGANR
* clear and approprate to the topic

* concise, creative, catchy, etlective

s well orpanized information

' augurate ._:=::. and Puncruation

* thythme, hence, short and sweer
e something that has the same
_n:ﬁ—. C. It nn C, 1cuag, _-»......_n,

1 the same leter can't be used, iy
10 make i thythm

Activity 7 on page 16

The reacher may help the learners 1o
prepare a poster. The learners may b
divided o proups and each group may
e M A poster, The tapies of the poster
may be related o natare

> I
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Activity 8 on page 16
-9 3!_":.\&2585@___
E’ningo&n}

Ask the leamers to read the paragraph
and find out the words that descnibe the
boy,

T —— ————

8a) Key
physque : sturdy
hair : black
cyes : black
skin 1 brown
hands and feet i rough and
scratched

Inﬂ. :

Possible answer to Activi ty 8 (b)
The brown-cyed g 1 met in the valley
exuded confidence. She held a curved
knife wath an air of self-reliance. She was
alone but her fearless and perfectly-
porsed manners instilled in me the
determunaton to continue Ny journey to
the mver. Her bangles made music when
she moved her hands and it was as though
the hunds spoke 2 language of their own.

Know more|—

Describing people

Elements of a good description:
Introduction

Paragraph 1: the name of the person;
when, where and how you first met
him/her.

Main body

Paragraph 2: the physical
appearance (facial features and
aﬂ:rn. worm)

Paragraph 3: personal qualities
Paragraph 4. hobbies/interests
Conclusion

Paragraph 5: Comments and
feclings about the person.

The teacher may use the
informanon for dicussinn

When you describe ‘omeone's
phyucal appearance, start with the

peneral features () e height, build,

JUTI .

age, c1c.) and move on to the more

uﬂnﬂ.:n ones (1.¢. hair, cyes, nosc, ete) | |

You can also add a descripuon of the ||

clothes the person hikes to wear, |

* o Kalyani is a all, slim gif i, _
her carly rwentics. She has got
black hair and brown cyes, She
usually wears churidhar.

The teacher may use Worksheer g
(Page 34) to help the learners Write |
descriptions of people.

*  Refine it in groups.

*  Edir one of the products.
Activity 9 on page 17

B will be able i)
¥} organize the basic elements ofq |
letter and write a letter on zﬁfu
own.

The learners may be asked 2 few
questions.

Do you write letters 1o your fricnds?
How 1s such a letter different from a
letter you would write to the Head
Master of your school?

Before cntering into the activity, the
teacher can have a discussion in the class |
about writing letters. The teacher may
inform them of the importance of |
writing letters, the different types of |
letters, the relevance of writing letters,
etc.

The teacher may lead the leamners to the
acvity. Ask them to study the sample
letter and understand the organization of
a letter.

Questions for discus sion

* What do you understand about the

first and last sentences of the body
of the lettery

|

|
Can you supgest a different closing of |
the letter?

Ask the learners 1o find out the key

informaton from the body of the
letter,

|
|
|
|

* Can yoq sup

ESSt any ogher date

formars than the O0e Mentoned 1n the

letrers
Have ashon discusy
highlightng 1he dif
letter, Ask the learners oy
addresy, date, aluray " ar
them to wrie the
learners m

‘min the classr

. om,
ferent aspecis

of a
nte down the
il closang, Help
| ¥ Wy of the letter, The
4Y Prepare the letrer.

Refine it in Eroups and select one fror
editing,

>n;i¢. 10on pagc 18

The leamners wiil pe able to
Prepare a magazine

The teacher may help the le

prepare a class magazine,

Activity 11 on page 18
..O...

amers to

The learners will be able 1o
realise the importance of using
synonyms or different words to
describe the same idea.

Possible answers

walk  : march, stnde, stroll, step, tread

stop 1 pause, block, close, finish
ask ¢ inquire, demand, request, quiz
decide @ agree, conclude, determine,

nTCCrﬂ
Activity 13 (a) on page 18
¥ __The lcamers will bé able to
realise the use of adjectives.

The teacher may wnte the sentence (2)
on the board and ask the learners 1o read
it

(a) The boy walked along the path. »
Now, wnte sentence (b) on the baoarg
(b) The sturdy boy walked along the stony

path.

\What does the word “srurdy’ rell us
about the boy?

Nature's Plenry [ =]
|

. yucally strong
The wared sturdy ' desenbes the boy, and
the word “tomy' desenbes the path,

ENtence (¢ on the buatd and

ask the learners 1) arcle the words tha
desenbe the Path.

It tells us tha the bew 15 ph

Norw, wnre «

(c) The young

barefooted sturdy boy
walked alo

 the stony path.
Consolidation. The words young®,
‘barefoorcd and 'sturdy’ “cucnbe the
naming word *boy’, and the word ‘stony’
desenibes the ‘Path’. These desenbing
words are known as adjectives

Activity 13 (b) on page 19

Let the leamners read the 1 }

ext, idenufy the
desenbing and naming words, and list

them as dirccted.
Key
Desenbing words  Naming words

cold

Scanned by CamScanner

Water
sharp boy
refreshing path

Activity 14 (a) on page 19
.

The learners will be able to
realise the use of prepos:tions
which show the relationship
between words

Knotw more |

—_—
Note on Preposition

* A preponon 1 a word ‘phrase
which 15 used before a noun, a
noun phrase or a pronoun,
comnecnng it o anetherword eo
In the sentences, “We jumped into
the lake’, and *She drove L;ﬁ_m
down the track’, 'into’ and *doan
are preposions.

* Preposinons are used to state a
number  of  relaniondhips,
mcluding ume, locanon, manner,
means, quantity, purpose, and

state or condizon,
o5 (AN
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Activity 14 (b) on page 20
Key

on m

with of

Activity 14 (c) on page 20
Possible answer

An old man 1< situng on a bench. He has
kept his walking suck beside him. We
can see 2 boy lving on the grass who is
wnong »::.,.nrr_bn with his pen and .._Ea__
flning a kste. The kate 1s flying above the
man. There 15 2 tree just behind the man
with a placard on 1. To the nght of the
man, there s another tree surrounded by
a fence. Two binds are siring on the tree.

Additional language activity
Imaginary classroom

Tell the learners o imagine that the smart
classroom 15 completely empty, without
furniture or people. They have to furnish
the classroom. The teacher may begin the
narmanon like this:

There 15 an LCD projector suspended
from the cciling Thereisa computer kept
on a table in the corner...

Now, lead the learners to the poem
The Echoing Green by William Blake.

‘ou may make use of the link talk as
an initiation into the poem.

You may help the learners 10 apprediate
the idea that everyone feels happy in the
lap of Narure.

William Blake

_w_:x_?r Poet, panter-engraver, and
visionary mystic, Blake's hand Ulustrared
senies of lyncal and epic poems begin
with Semzs of Innocence ( 1789) and Somsy of
mwﬁ.i;._ar :.._f ). They form one of the
most stnkingly onpinal ang independent
bodies of work ¥

i _5 the Western cultural

$ Now regarded as one
all - |

of the carlieet and greatest figures of

Romanucism.

Bom on November 28, 1757, in the Soho
district of London, England, he attended
school only for a bref period, being
chicfly educated at home by his mather,
The Bible, which had an carly angd
profound influence on Blake, coloured
his life and works with intensc spintuality,
He lived on the edge of poverty and died
in 1827.
Songs of Innocence and Experience
¢ Songr of Innocence is Blake's first
masterpicce of ‘dlluminated printing’
¢ Init, the fragle and lower-like beauty
of the lyrics blends with the
thythmical subtlety of the designe,

*  Blake took as his modcls the popular
street ballads and thymes for children
of his own nme,

* Songr of Experience provides a kind of
ironic answer to Songs of Innocence, The
carlier collection’s celebration of 2
bencficent God is countered in
Experience as a tyrannical and
repressive God.

*  The key symbol of Inmocence is the
Lamb; the corresponding image in
Expenence is the Tyger, the subject of
the famous poem that stands ar the
peak of Blake's Iyrical achievement:
Tyger! Tvger! burning bright
In the forests of the night;

What immoral hand or eye
Could frame thy fearful m.,.._._._Eﬁa...u

The Echoing Green

The Echoing Green'is narrative poem.
Brn:.@:._ the collection ongs of. Innocenee
by William Blake. Iy paints a beautiful
Picture of nature
mood is that of b
skilfully divided

and its pervading
Appiness. The poct has
the poem into three

ten-line stanzas fepresenting morning,
afternoon and cvening,

In the first stanza, the poct draws our
attenuon 1o a few visual IMages, Le. it
presents the picture of 2 beautiful
countryside which welcomes the advent
of spring. The poem has clements of
festive delight accompanied by the
cchoing shouts of sportive children at
the beginning of the day.

The second stanza symbolizes the prme
of youth. The people happily remunisce
about the peaceful days of their youth
and joyfully recall the moments when they
were young and energedc. .
The last stanza suggests the end of the
day; even the children are tired of
playing. The picture becomes grate as
cverything appears weary. The old speak
of their old age as needing more carc
and is symbolized as being ‘round the
laps of their mothers' and as ‘ready for
rest.’ The descending sun is symbolic of
death.

Each stanza represents a concrete part
in the human cycle of birth, life and
death.

Process

The teacher may read the poem aloud
or play the audio three or four times with
special emphasis and attention to
punctuations, pauses, and rhyming words.
Ask the learners to read the poem
silently.

The word ‘stanza’ means ‘room’ in
Italian. The stanzas are meant for
the meaningful organization of a

m.:un.a.

The teacher may ask a few questions.
(Questions are intended to generate ideas
as to what the poem is actually about;
you may add more questons to the list)

*  What ume of the dav do you Like the
most? Mormung or everung?

* Have you bstened to the singing of
the bird<*> What nme of the dar do
birds uswally sing?

Llieit responses and lead the leamers to

tmagine a beaunful morming, Now, vou

may ask them to comment on the ade
of the pocm and 1ts theme. The followang
questons may help them.

*  Whatdo you think is the theme of the
pvem?

* Comment on the utle.

*  Whar idea docs the picture convey?

*  The fint stanza bepins with the line,
‘The sun does nse.' Compare and
contrast it with the hng in the last
stanza, The sun does descend.'

* Commenton the expressions *echoing
green” and ‘darkenuing green’,

* Do you think that narure provides the
same joy both to the young and the
old? Why?

Now, ask the learners to read the first

stanza of the poem silently. After

reading the poem, allow the learners
to think about the poem for a while,

The teacher may ask the following

questions.

* How docs the sun make the sky
happy? (Possible hint: The sun nses
and makes the sky bnght and happy.)

* Find out the word which describes
‘bell”. Guess the mecaning of 1.
(Possible hint: 'merny’ which means
happy.)

*  What do the birds do to welcome the
spang® Name the two birds of song
(Hint: They sing aloud. The skvlark
and the thrush)

*  Which ume 1s referred to in the first
stanza? Which phrase tells us abour
that? (Hint: Morning, The Sun does
nse.)

*  Which line tells us that a game 1s going
on? (While our sports shall be seen’)

_
67 |
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Consolidation: The teacher ma¥ cliext
{ i men and wnte them
) { After that, the leamers may
be asked to wnitc a «uall deseniption :_.
r<t canza focusing on the mood of
. the ume reterred to, birds,

the i

POCT
children, ctc

Let them take some ume to write it After
that, the teacher may ask a few leamers
to read thewr descripuon and suggest
changes, 1f necessary. You may sclectone
descripuon for cdiung.

Now, 2tk the leamers to read the pocm
wlently concentratng on the last word of

cach line. They may be asked to wnte
< n their notebooks.

doun the v

anse skies nng
spnng thrush bush
around sound seen
green

The teacher may pronounce the word
*ariee” and tell the leamers to listen to the
end sound. Oncce they have identified the
sound, 2sk them o give the code ‘2" 10
It.

NN i R T T TN

Ansc - a

Ask the learners to find out words ending
with the same sound and give the code

2.
Skies - a
Now, underline the last words 1n bne 3
and 4. Do they sound the same as the
first parr of words Whar letter can we
gve to these words?
Ring - b
Sing - b
uu.: the learners conunue the activiry to
finc 1 ol NI 4
i the d 2 words and code them

accordingly and wnte t}

| __ g __ givand wnte them down in their

W

notcbooks. They may have written

comething like thi<:
..Jﬂmfﬂ
Skies
Ring
Sprnng
Thrush
Bush
Around
Sound
Seen
Green c

Rhyme scheme: aabbeeddee

Know more _|_
Why rhyming words?
Pocts often use thyme to bring thythm
or a ‘musical’ quality to a poem in
which the words seem o flow like a
<ong, This may lead to an emotional
connection with the ideas presented.
Sometimes, poets may sclect
important words to be emphasized
through rhyme.
Ask the learners to read the second
stanza of the poem silendy. After the
learners have finished reading, allow
them to think about the poem for a
while. The teacher may ask the
following questions.

0 LA nn "o R ®

*  Who, according to you, is old John?
(Hine: an old gentleman living in town)

*  Where does he sitz (Hint: He sits under
an oak tree.)

* What does the old folk usually watch?

(Hint: They sit and warch the children

Laughing and playing,)

What do they say to themselves?

Quote the hines. (Hint: *Such, such

were the joys/ When we all, girls and

boys,/ In our youth-time were seen/

On the cchoing green.’)

What picture do vou get from the

quoted hnes® (Ehant free responses.)

Activity : Ask the learncrs to draw 2
sketch of what they see in the second
stanza.

Now, ask the learners to read the third

stanza of the poem silently, After reading,

allow the learners to think about the
pocm for a while. The teacher may ask
the following questinns.

*  The linle ones arc no longer merry.
Why? (Hint: They arc weary and tred
by their sport.)

e When do the sports end? (Hint: When
the sun «cts)

¢+ \What ume of the day is referred 10 1n
the last stanza® (Hint: cvening)

+  Ask the learners 1o identify the
rhyming words 1n the stanza.

Hint: weary-merry, descend-end, nest-
rest, mﬂﬂn‘ﬂnﬁﬁﬂ—

The teacher may have a discussion on the

total structure of the poem.

Discussion point: In the first stanza,

morning is desenbed; morning here may

refer to the beginning of life, the spring
season, happiness, the mirth of childeen,
cic.

The sccond stanza draws our attention

to the old folk who think about their

vouthful days.

The last stanza highlights rest, and “the

darkening green' perhaps signifies death.

The three stanzas refer o three ume

cycles : that of birth, life and death.

The teacher may ask the learners to

answer the questions given at the end of

the poem.

Possible answers to textual questions

on page 22

1. ‘Echo’ refers to something that is

repeated; everything in this world pocs
and comes back again; days, scasons,

etc., repeat therr cycles. Here, ‘echo
may also have a reference (o the
changing sc2sons

2. Old John s happy. ‘Does
care.’

3. They are ured.
4. 'The sports come to an cnd.
5. Around the laps of their mother.

6. ‘The daskening green’ refers to the end
of the day.

Additional activity

After the learming <ession, the teacher

may divide the learners into three groups

The three groups may be named

mormng, afternoon and evening The

learners of cach proup may read aloud

/ recite the respective stanza. let the

learners change their roles after cach

recitation.

‘I'he teacher may also help the leamers

choreograph cach stanza or present it 1n

the form of a tableau.

The process of choreography 1s detailed

in Uit [V

Now, lead the learners o Activity 1

on page 22.

Oﬁﬁln learners wnll be able t
o identify the use of alliteration
and its function in poems,

Possible answers
Swimmers swam and searched
Spedial sca shells
Catch small creatures
Screaming splashing and skipping

Knotw more __

Definition of Alliteration

Alliteration 15 a <tyhisue device n
which a number of words, having the
same first consonant sound, occur

close together 10 a <enes

Ask the learners to go through the

R TH
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o Tescher Tear - V1 \ 1 e ——————— 1

The tcacher may imnate 3 discussion on |

s led 5 : ——— s pervel
1. Peter Piper _...rrn._ 2 _.x.nr of picklec the use of imagery in pocms and the hers :VH‘..::.:. palace dewirs epen fa Arts and lerters | \ [ v ”.:\
peppet . tes visual imapr), he ereates an image of Comide he wim the Kendra Sa 3
- _ babir bo¥ cffect 1t creates. ST : = - Ladoms Award He published 2
2 Al waty 2 baby boy. : sound - “srresothest wlence’ - 2 taenle Akademi Awar fres 4
3. The pleasant punce pleaded for peace. Possible answers descripuion of an auditury ‘ulence’. metmenr My Days, 0 V975 He passed
The teacher can tell the Jearners that the ¢ the mung sun, the children at play When the Zephyrs Llors, Feats firse away in 20|
sentences are alliterative because the ame e s re ] | describes their notee as ‘wandening R. K Narajan wnites abour real
first consonant sound occurs close |.|.||4|IIM-| sounds’ - 2 visual imagre - and then as expenences frand 10 natve Incha H
Sogeshes 1 i m-u“”.u_nun. aaﬂ—“ﬁ#ﬂﬂ.n_a used to desenbe “slow-breathed melodies’ (2 visual stones are Nlled auh buamorous
4 ; .:Y-l S o . ; _....Luu...__-.J
Alliteration does not depend on letters :..rp_ﬂ oftcn is ap reciated  through descnipuon of the auditory ‘melody”). anecdotes and won ._.. 7 A
but on sounds. sinetlene B_ﬁnn than through Now the teacher may lead the learners Snake 1n the Corass’ 13 a typical
Examples of Allitcration :pﬂ_.:n to the story 'A Snake in the Grass' by example of thas type of wnung,
: . ; R. K. Narayan.
“The breeze blew, the white . of imagery is to recreate the .
g fbiciamsiiici } | Meet the author A Snake in the Grass
foam flew, sensory expernience for the reader. B K Novin X .
The furrow followed free; « Many images, such as the ‘rising sun,’ » fhe y . bout the story i
We were the first that ever burst appeal primarily to the sense of * One of the most highly regarded of A snake enters the compound of a
5 ’ Il Indian novelists wannyg in Englsh, house. Upon petung the intormation
Into that sdent sea sight. all Indian novelists wnnng in Engh por getting © : :
~ Samucl Taylor Colendpe’s “The Rime * But an image can invoke the other :.”m_a:_aﬂ with Swamt and Frieads _.-:H__. ,u cyclist, ....h r...:.. ¥ _*:._..\ u_.,‘.
ol thi Kadkeis Masloes” scnses too, as in 3 saiff of ".x..wmc_dn (1 ;w.: rn_ “w :..n_-a:m,... than a _“_:__un: M_ﬂ_.v..\_.s. s 1 search o D ... u
_ novels and several collcctioms af shaor CVCT scTvant, tncks his cMmpuAcrs -
In 5n_»_tﬂnhnn_..__._._ﬁnn.m"_“ u___w_na__“:n :_._.ﬁ —u_ﬁ__..u scratchy ?_p”.:_."n_. d; staries set in the fictuonal ety of maother and her fiur wms - i o "
sounds of the letters B, (" and *) in ifferent types of imagery uscd in : T e bea (ror whach the
i gy 2.0 0 3} 4 8= Malguds, in South India. that he has caught a cobea for which the

the phrases ‘breeze blew’, ‘foam flew”, | poems family has been scarching in the zarden

Sirow Rillowet. did ‘sdent ses’ o Sight- a.?:.p_ mau.an. * FExplores themes touching on -_...n ol coe T aches st day the Ginndy pecing

| o Sound- auditory imagery wf.nJg_u.,. __..._.1. of  Malgudi's the servant iif beinie lazy and not QuIEng

————J o  Touch- tactle imagery inhabitanrs; Narayan invoked an R ; . ; -

Why Alli ionf % R RS RO : i the grass. They spend the entize aftermoon
Heration o Smell- olfactory imagery imagined world that drew companson e by ﬁr_\ 5

Allsreranon has a very important role o
in poctry and prose. It creates 2
muscal effectin the text and enhances
the pleasure of reading a biterary piece.
It makes the reading and reataton of

with Thomas Hardy's Wessex. For

Taste - gustatory imagery
Graham Greene, Narayan was ‘the

What happens next?
The teacher mav ark the learners to pucss
the rest of the story

The poem, ‘Hypenon’ by John Keats .
et 1 ov ' in the Fnglsh
helps us understand the different types _:_. chit _.3:.. ainie »
. - T
of imagery used in a pocm. _ ANBuage. I i Let's read
. . spe . | L was baofn in
Hyperion, leaving twilight in the rear, i il - miog 3

: : beacdv orib
poems attractive and appealing, Came ‘_cqx.. upon thie dieeshiold of the Madras on October 10, 1906, His The leamers may have already emjoyed
- : "

Now, lead the learners 1o Activity 2 west: mother was frail, and at the age of o and -gamﬂu.z_ the _x,.._-mf of mu.c“nnb

on page 23, : . i : the story "How I ar 13 the River? and the

pag Then, as was wont, his palace-door he was sent to _:.n Wi ki »ern “The Fchong Green'

Let the learnens find out the thyming | flew open grandmother. His best frends were a P 2 .

words from the stanza and wnre them | In smoothest silence, save what peacock and a monkey. The teacher may ark a fow questons to

down in thor notebonks h..an:_..__:w.n wlemn tubes, o Graduated in 1930 He ook 2 teaching the learners.

:ﬂ.ﬂ_ ta wnte deran the _.__vq:n scheme Blorwn rw. the serious ‘.\hﬁru.ﬂ gave o post1n a country schoolbutafterafew | Whar are the things that you find in

qm the ..1“ o stanza and compare it with mweet ; days, he returned home and announced naturc?

L I et th ' be Laa a =

wat of the first o the Last stanza, And wandering sounds, slow-breathed that he was going to be a wnter. 2. Do you know that the number of
Lead the learners 1 Actiy melodies; . room mbbling my pen and birds and animals 1in our world 1

wity Jon A 'As | sat 1n a room g My pe )

page 23, ! n.:-“__rrhb mre 1 vermel gﬂs,_w—-uﬂ!- Jr.-v_.-nmﬂﬁ:—ﬁ what to write," ./uqh.f.hﬂ- decreaning?

em i .u: fagrance soft, and coolness 1) the cye recalled, “Malguds with s bele rulway 3. Can you name an animal or a bird thar
g e 3 N ; 4
.9 The Learnery win be able to ' hatanlet 1 severe mapgnificence station swam into view, all ready-made. s facing extinctions

FE&?E%’DI _ St full bleram, for the Gual 1) enter in e He was a Fellow of the Royal docety 4. Who 1s responuble for all thas=

| H < .

| :..2.._7:3 blends sensatons ik of Literature, and an honorary 5. Is Narure an abade of human beings
113 T -
mt beaunful way, When he descnbes | membset of the Amencan Academy of alone?

_ | B
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Here, the teacher mav refer to Vakkom
Mohammed Basheer's Bhosmpade
Arsbanbal

The learmers mav be allowed to discuss
the answers 1n the class The teacher may
lead the class to a debare if they raise
different opintons to some of the
Queszons

Pre-reading activity

Predict and go

The teacher may write the ttle of the
story on the blackboard and then may
ask the learners to form pair groups.
They mav be acked to frame questions
based on the nte.

For cxample, the lcarners may ask
" quesoons bke

a. Is the story abour 2 snake?
b Duocs 1t hide nside a bush?

The tercher answers only “Yes' or “No'.
w The leamners then compile all the ‘yes’

J,.Ln...naun and form an inference about

the story. They may wnre down their
inferences in thar notebooks

During reading

The reading text may be divided into
3 different segments. The teacher may
try other vanations,

Scgment 1 (para 1-3) (It was a sunny...
care for the garden.)

The reacher may ask the leamers to read
the first part silently.

The teacher may now ask the texrual
questions to check if they have

understood the passage.

Possible answers to textual questions

on page 24

1) aftermoon, road, a oychst

2) He saw a snake cross his wheel and
enter the compound of the house.

The teacher may also frame morc

.._Sﬂn..ﬁu to check the comprehension of

the lcamers.

Additional questions

1. How many members were there in the
family?

2. They were agitated to hear the news,
What was the news?

3. What did they do to their sleeping
servant Dasar

4. What did the famuly want the servant
1o do?

The teacher may dircet the learners o do

the following activity.

Reading activity 1

Small shades of meaning

The teacher may ask the lcamers to find

out a word which means ‘a short slecp,

after reading paragraphs 1-3.

The word 1s “siesta’”

There are other words similar to the

word ‘stesta.’ Sometumes, the mean.ng

may be slightly different, or it is morc

formal, or more general.

For example, ‘'nap” is a short period of

sleep, rypically dunng the dayume.

The teacher may direct we students 0

fill the template given below:

Defininon (use a dictionary)

SIESTA | _

Sentence

KU_______E

The teacher may
template to help h
their vocabulary,

Reading activity 2

make use of the
¢ lcarmnens improve

The teacher may now ask the learners
to summarize paragraphs 1-3. You

may also provide the learners with a
worksheert.

by pd .
n 00D n NaT T e
A2 ITDr

1.A oyche

3.

T —— e s Pl

1.

fier complenny the workslicet, the
learncrs may be asked to use the details
they have noted down in the worksheet
to write a paragraph.

Segment 2 (para 4-6) (Some
neighbours.....name and departed.)

Predictand go

The teacher asks the leamers to read the
summuary of the paragraphs 1 to 3.

*  Divide the class into 4 groups and
distnbute one question fur cach group
on a sheet of paper.

*  The learners may make use of the
following questons to predict what
might happen next in the story.

Questions

1. What might Dasa have donc
afterwards?

2. Where might the snake have gone?

3. Will the snake be found?

4. Wil a_.__r... seck chfa.:r.-.... £ m.}.m‘.- Who

do you think may help them to catch
the snake?
The learners may be asked to wnte the

answers on a sheet of paper. Five munutes
may be allotted for this actviry. They may

then be asked to read out their answers
aloud. The teacher may note the different
predictions of the learners.

Now, the teacher mav ask the learners ©
read paragraphs 4.6 and check whether
they have guessed correctly

The lamers may have wnren éitterent
answers to the quesnons. The teacher
may ask the learners to make use of therr
predicnions to gve a different ending to
the story.

The tcacher may make vse of t' ¢
questions given in the text to check
whether the lcamers have understood the
paragraphs they have read

Possible answers to textual ques-
tions on page 25

3. The tamuly accused Dasa ot being lazy.

4. The harm caused by snakes 15 snake
menace. (Elat free responses.)

wn

The beggar woman sa. ] thar the

mother was fortunate since God had

come to visit her. She requested the

mother not to kill the snake. In

graotude, the mother gave her a com.

6. The old man declared that he was a
snake charmer.

The teacher may also ask additional

questions other than those given 1n the

text.

._p.n_&mo:p_ questions

1. What did the neaghbours discuss®

2. Did the famuly help the neighbours?
How?

3. Dasaasked ane queston tmumphantly.
What was the queston®

4. What did they tell the old beggar at
& pare?

5. How did she respond to their answer?

6. \What did the old snake charmer show
them?

7. \What did the snake charmer ask them
o do?

Segment 3

Now, the teacher may ask the learners

to read the last part (para 7-8) (At

[ o; ARNANE
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five...... what it contained) silenty n:.n_

then ask questions to check their

comprehension. The teacher may use

one of the reading activitics.

Possiblc answers to textual ques-

tions on page 26

T The snake charmer said he could

catch the snake only if it was shown

o hum

8 Dasa clumed that he had caught the
snake. He also dwelt at length on the
strategies he had employed to catch
the snake.

9 (Let the lzamners give frec responses.)

The teacher may also ask additional

questions

Additional questions

1. When did they retire to the veranda
to take rest?

2. Whur did Dasa carry in his hands?

3. Wha, nnncn&_hvu to Dasa, was in the
pot?

4. Whar did he exphain to the family and
neighbours® j

What did he say with ‘the glow of a
champion on his face

6. What did the youngest child cry our
- Whar did the college boy murmurs

8. List the implements/tools that the
ncghbours camed with them to dave
auay the snake.

Now, lead the learners to the Activities.
1

i

un

Suggested Process and Solution
to Textual Activities
Activity 1 on page 27.

The teacher may refer to the ‘stand i
order’ acuvity menuoned in segment 3
of the story "How Far 1s the Rivers

Key
* A big cobra entered the compoung.

e The famly was greatly agitared ¢
hear the news.

M
Yy

e Dasa's negligence of the garden ang |
the lawns was responsible for 2] the
dreadiul things coming in.

¢ Neighbours assembled and Starteq
searching for the snake. |

« An old beggar promised to send , _
snake charmer. _

¢ He gave his name and departed.

¢ Dasa appeared before them carry
a ;.uﬂnwmﬂ and declared Hrawanaﬂm _
caught the snake.

+  They watched him in admiration anq |
decided to reward him. _

» The youngest son saw the snake |
coming out of the hole, and cried
aloud.

*  When they recovered from the shock, __
they asked, ‘Does it mean there are
two snakes here?’ |

Activity 2 on page 28

.| The learners will be able to
"Qu‘ analyse the communicative! |

En&rﬂm of language and use

T ——————
|

them in practical situations,

Possible answer to Activity 2 on _

page 28 |

Snake Charmer : Hello, this is Sankar. |
My wife asked me to |
call you. What's the
matter, madam? _

Mother : We urgendy need your |
service. A snake has
entered our
compound.

Snake Charmer : Are you sure jt's still
there?

Mother

*Yes, it's still there. My
sons and neighbours
are searching for je.

Mother

Snake Charmer :

e er————————————— N\

tSurc. Plecase norte
down. Sudha, House
No. 28, Malgudi
North.

Fine. Don't worry. Il
reach there woon.

Know more

Elements of conversational
English.

Snake
Charmer : Okay. Can you please

tell me your address? m

3. If Peter Piper prcked a peck of pickled
peppers. how many pickled peppers
would Peter Piper picks

The teacher may help the Icarners to

visit hup://lcarn englishkids.

britishcouncil.org/en/tongue-
twisters where they can see, listen and
repeat the tongue twisters.

Greceting

Introducing

Requesting

Hi, Anoushka, How are you®
Hello Rahul, nice to see you,

Good moming/ Fxcuse me,
afternoon/cvening This is Mr.
Meet my fn

Hello everybody.

How are you getting on?

Good morning, I'm John
from London.

May [ introduce...?

Can/ Could vou pecase ol
Would vou please._?

I'm Ganga. Do you mund...?
Abdulla Wil you please..?
end.. May | know who's calling?

Can you do mc a favour?
If vou don't mind, please .

Excuse me/pardon me for..
I'm extremcly sorey for..

How's life®
Apologising Permission Asking to rcpeat
Sorry. May 1.7 Pardon.

Could I ..7 [ beg your pardon.

Is ir all nghtif..?

I'm sorry, w hat did you say?

Could you please fepeat...s

Would you mind telling me .7

Plcase accept myv apology. 11 yons don'tmrand, 1'd bke o
Asking for information Agreement Expressing Grautude
Could vou tell me...? Ok Thanks
Can you help me...r Thar's O.K. Thank you
Excuce me. 1'd like 1o knowe..| All nghr. Thank vou very much.
Do you have any idea .2 Quite nght. I'm really grateful to you.
) Iine, agreed. 1 wou!d like to express my

granrude

NOTE: The teacher may help

the leamers make use of the conversational inputs

and construct conversations on their ow
——
Activity 3 on page 28 Know more |—
IR s s Ve i - vt i | Why tongue twisters?
Q- The learners will be able to Listening to and repeatng tongue
= develop good articulation and | rwisters is one way o improve
Ez:aﬂn:n: S : English pronuncuaton. It will help
learncrs to  acquire the lexical
The teacher may ask the _npwnmq”nwu s R

collect other tongue twisters an
them aloud in the class. You may carry
out this acuvity in the form of a game.

1. She sells scashells by the seashore.
2. Sixslippery snails, slid dowly seaward.

=

Activity 4 on page 29

y mmm—
W

m prepare a script and enact it.

3 T s
.ﬂ._ The learncrs wtil be able to

- (ANRARRR
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Writing a script

The teacher may ask the Jearners to prepare

The teacher can dnide the learners 1nto groups-
a

rwice. The teacher may help the leamers prepare

of the story.

a sample scopt based on the story,
Let them read the story once or
«mall script based on a portion

Steps for preparing a script
Step one
Make 2 table of the characters and the plot.

How they fit i with the plot

s oversight results 1n the
entering of a snake in the
compound.

Mer words msul superstitious
beliets 1n the mund of the mother

( haracter Detals
Dasa lazy servant

Old beggar woman | superstutious

Snake —

Step tho
Mind muap the plot.

Scene |
The seevant Dasa 1s
blissfully ignorant of the
development. He s
sleeping peacefully.

The famuly members
and neighbours
franucally scarch for
the snake.

A snake enters
the compound

Scene 3

An old beggar woman considers the
incident as a blessing.

Step three

Lay out the plot step by step:
‘A Snake 1n the Grass'

Act One

Scene |

The family members co 3

Gt mc . .
i to know of the snake and they frantically search for
Scene 2 - ~u.7._.. the

he serv Insi i
ant 1s seen sleeping inside his

and famuv members room. The neighbours

d wake him up and blame him for being idle.

Xcene 3 Ap old begea
‘¢ beggar woman appears :
nadent, she « h i at the gate.
dent, she sy thae the famuly is blessed by G rm e On hearing about the

.}
Scene 4. An ol
ST -An C.L man introdu -
carch th Inuocuces himself a5 3 snake charmer. He says he can
| | e
11 ’ —

¢ snake only 1f 1 45 shown to hum,

Possible answer to Activity 4 on page 29

Scene:l

(The courtyard of 3 house. An old beggar woman 1s scen at the gate)

Old beggar : Muother, give me some alms.

Mother :Not now, we are scarching for a snake 1 our
compound.

Old beggar (smiling) : You are fortunate. God has come to visit you. Please
don't kill the snake.

Mother : Youare nght. L almost forgot about the abhishekam,
you reminded me of 1t Thank you.

Scene: 2

(The courtyard of a house. An old man ar the gate.)

Old man : 1o ditficult o find a snake among the bushes.
The eldest son : Who are you?

Old man 1 1I'm a snake charmer.

(The people gather around him)
: How do you catch snakes?
Old Man s Lake this.,

(He pounces upon an imagmnary snake on the ground
and lifts something which was on the ground and
cheerfully looks at every one.)

The eldest son

The eldest son :Can vou catch the snake for usz?
Old man 2 If you show me the snake, | wall help you

(He points to the direcuon the snake has gone to

and slowly walks away.)
After the learners have prepared the senpt, the teacher may help them o enact e
Videotape the performance and upload it in your school blog,
Before enactment, it may be better if you conduct a discussion on the essennal
elements of dramauzanon.

Dramatization

Essential elements of a play
« Characters  * Plot * Theme
* Dialogue * Devices * Genre

Characters : Characters are the people (sometimes animals or 1deas)
portrayed by the actors in the play.

Plot : This is what happens in the play. Plot refers to the acuon, the
basic storyline of the play.

Theme : Theme 1s the main idea or lesson 1o be keamed from the play

Dialogue : This refers to the words spoken by the characters in the play
The dialogue helps 1o keep the acuon of the play moving
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: These are the techmques
and the director to create

Devices

Genre

and methods Usca Dy Wi paywnght
the desired stylistic effect.
. Genre refers to the oype of play (comedy, traged), nm.waa P, exc)

(Toow mare

2. Prelrmun
has a direct relanoa to the play.

the dmamanc chimax,
- u.au.

*unravelling

There arc ux stages mn the structure of 2 plot.
1. lmmal nedens The event that ‘gets the story going’
v cvear: Whatever takes place before the action of the play and which

3. Rusng acoon: A semes of events following the initial incident and leading up 1o

4 Cimax The rurming point or high point of a story, when events can go cither

5. Falingz acoon: The senes of events following the climax.
6. Denoucment Another term for the conclusion from the French word for

——

Six stages in a plot structure

Initial incident Preliminary event Rising action
A snake enters the[ A cyclist informs the | The neighbours and the
campound. family about it. family members search for
the snake. Everyone blames
the servant, Dasa.
An old beggar woman and a
: snake charmer appear.
Climax | Falling action Denouement &
.__..rn snake 15 sealed in| The mother compliments (unravelling)
the pot by Dasa. Dasa. The younger son spots the
Everyone admires him. [ cobra which was supposedly
caught by Dasa. .

Note: While enacting the drama in the

nrumaooaxnc&am_t? ensure the

dabil. .
avalability of the following elements to 2dd to the dramatic effect
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Dialogue presentation

The teacher may also bref the learners

on dialogue presentation, voice

BDLE_LMHDS. breath control and vocal

expressions. If posable, give them a

model and ask the learners to have

suitable modes of CXpression to convey

the character. )

There are three main techniques in

dramatizing storics.
* Using movement without

speaking, which is called 2 mime

*+  Usinga scrpt devised from a story
* Role play and improvisanon

Mime

* involves the learners imagining
themselves as a character in the story,
and using movement without words
to &nﬂ_wnn the story as the teacher reads
it aloud or describes a scene.

Story dialogues and scripts

* uses wnrten dulogues, cither from a
story or from a scapt based on a story,
and combining movement with
controlled speaking

It is important to choose dialogues that

the learners can learn castly, such as those

with repetiton or rhythm.

Many cluldren’s stonies can be rumed into

scripts for plays If the senpt includes

some choral speaking, narration and

simple lines, then all the lcarners can

partcipate.

Role play and improvisation

¢ Learners enact a story or scene by
creatng the dualogue themselves as
they go along, without memonzing a
seapt or reading from a story.

Activity 5 on page 29

2. | The learners will be able to

-9 acquire new words and
aaaaﬂ.nnﬁ&ﬂngiﬁ_
ability and organtsation skalls. |

Crossword
A crossword 15 a word purzle that
normally takes the form of a .,LE:"\
rectangular gnd. The goal 1s 1o fll the
blank squares forming words/phrases by
solving the clues which lead to the
answers.
Key

1. Grass cutter 2 Spade

3. Scythe 4. Croubar

5. Mower 6. Rake

7. Knifec

The tcacher may a<k the learners to refer

to 2 dictionary and find the meanings of

the words in the grid

Down

2. a ool used for diggng soil

4. aheavy iron bar with a bent used o
lift heavy objects off the ground

5. amachine for cutung, especaially grass

6. agarden ool with a long handle and

long pointed metal pants sucking out
in a row at the bottom, used for

Scanned by CamScanner

levelling the carth

Across

1. an equipment for cutung grass

7. a tool with 2 metal blade and a handle
used for curung

Up

3. atool with a long sharp curved blade
and a long handle used espeally to
cut long grass

The teacher may devise more crossword

puzzles or ask the learners to prepare

them as an actnaty.

Activity 6 on page 30

The teacher may use the conversatnon

to introduce 1dioms.

Activity 7 on page 30

B —————————

9 The learners will be able to
realise the use of dioms 1n

o [ARRARE
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Possible answers _ e busl Meaning: When you complain abou | that are unreal, impossible or unlikely Jack built
. N anng about the bush : . e ' vhe 4 " s
Stop beanng e a loss in the ﬂ...w" Al “_. | f_:,_... the past tense 18 wsed with Mus 1 the dog that worned the cat
" e . 3 1" . | a prescent o . .
( . e Camesity killed the cat | -1 e future meaning, that killed the rat thar are the malt that
o ¢ \ B Meanung: Being nquisive can lead you | Possible answers lay 10 the house thae Jack bl
v T situation ) A

the pros and cons  the arguments tor o an unpleasant sit | Iwish 1 had a bicyvele Variation The tcacher may omit the
and agamst Cat ormery Fwish Twere a bunterfly word “that” from the thime and ask the

L

a teather in one’s  an adduevement ot
cap which ane can be
_,__,.:rH ol

do as ane
promises

rn.ﬂﬂ one’s wond

let the cat out of  the sccret 1s no

the bag longer a secret

1 When ohe thief was questioned, he
let the cat out ot the bag,

2 Our school has won the fiest pnzein
the Mate level Hockey compettion.
Te o toather in our cap

Meaning: Something done badly to
save money

Activity 8 on page 31
@9 The learmers uall be able to use
the structure T wish.’

Tor mtnonduce the structure I wish® the
teacher may say:

Ram wanted 1o be a puitanst when he
was young. But he didn’t get any
opportunity to learn it m his cluldhood,

1.

n

-

3. Twish Teould Ny 10 the moon.
4 Fwish Twere a millionaire,

..\,.

I wish Twere g robar,

o

I wash | were a spider man.
Additional activity

Lead the learners to a role-play.

Let them imagine they are in a firy world,
A penie appears i front of them and
grants them three wishes, Ask the learnens
to wnte down three wishes they would
like to fultil in hife.

__..hn:__..nf 1O TECITE 10 INera -._ur: I ;.t:._. cs
to the folliwing questions,

What difference do they find?

What do they think 1s the funcuon of *
that'

Additional activity 2

Introduce the learers o the topic ot
ustng relative clauses by asking a few
questons such as:

How would you desenbe a joker?
Who is a doctor?

What 1< a calculator?

). Before we take a deasion on anissue o lunl
. ) . 1sh [ eould .
' sohe doesntknow how to play the guitar, S ;
we must examune its pros and cons. : . o Twishhad Ask the leamners to study the following
N . g z : i = " o — - .
4. Gne promuses only if one can keep Ram says, “Twash Teould play the guitar’ Iwish1 and match the sentences
z " wish | were — -

onc’s wonl

Nhoﬁ. more |

e e e |
Here 1s a List on sdioms that the

teachers may use to prepare
worksheets on therr own.

A bat petato

Meaning: Speak of an issue (mostly
current) which many people are
talking about and which 1s usually
disputed ’
A penmy for your thonghs

Meaning: A way of asking what
someone 1s thinking

Actions speak bader than sords,

Add mealt to myun,
Mecaning: To worsen an unfavourable
situation

At the drop of a bat
Meaning: without any hesitation;
instantly

The teacher mav ask the learners to guess
the meamng of the structure I wish’,
The teacher may ask the following
questions.

*  What did Ram wish for?

*  Dud he fulfil his wish?

Now; ask the leamers to prepare a list of
things that they wanted to do but were
unable  do. Then, ask them to rewrite
it using T wish',

L .
I wanted to learn acting but 1 could

" - -
not- can be rewritten as 'l wish [ learnt
acunp.”

cg. I did not ger full marks in
Mathemurics,

Fwish 1 gor full marks in Mathematics.
Consolidation: The te

10 the learners tha
A...—.Z..; 1§

acher may explain
; 1a)

I wish' is used to
gret 1t also refers to situatons

Activity 9 on page 31
“®> The learners will be able to
realise the use of relative
pronouns.

Possible answers

1. This is the house which I purchased
from Perer.

2. He said something that surprised
me.

3. 1sawagirl who was carrying a basket
on her head.

Additional activity 1

This is the malt that lay in the house

that Jack built.

This is the rat that ate the malt that Ly
in the house that Jack built.

This is the cat that killed the rat that
ate the malt that lay in the house that

A joker 1s someone  who treats people.

A doctor 15 a person which s used for
_.__::n n.—_rs_.:_:_...!

who makes
people laugh,

A calculator 1s a
smull electronie
i device
NOTE: A relative pronoun describes
the word that comes before it.
Write the following sentences on the
board.
* | have finished the book which 1
bought vesterday,

o The womuan who lives next door s a

v I | Py i ;
./_MLE:? People’s intenuons can be The teacher can tell the leamers that to Sing the following thyme along wath the teacher.
E-, 7.2_r~§"2 by what they do than express regret about our unfulfilled learners. »  The house that Jack built collapsed
what they sav, ﬁ._;rn}_ we may use 'l wish.! This is the hovse that ._.pﬁr Bl uﬂp.ﬂ:_.:.

Ask the leamers to wnte down the words
that come betore the relatve pronoun.

book, woman, house
NOTE: “That’ and “which' are used to

descnbe objecrts,
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